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LINGUISTIC ERRORS, MODELS AND ENGLISH LANGUAGE EDUCATION IN NIGERIA: 

A STUDY OF SOME RECOMMENDED LITERARY TEXTS 

Stella O. Igene And Diri I. Teilanyo 

Abstract 
In Nigeria, the English Language is crucial in the educational system in being 
both a compulsory core subject throughout the educational ladder and the medium 
of instruction for all the subjects in the school system. This paper appreciates this 
status of English and laments the high failure rate in the subject in standardized 
examinations. It traces the problem to the conflict between the subject in 
standardized examinations. It traces the problem to the conflict between the 
choice of a teaching (and testing) model and the linguistic reality of a local 
Nigerian variety increasingly gaining recognition. 
In the light of the fact that literary texts are among the best means of teaching 
language (English communicative competence), the paper identifies deviant 
linguistic features (errors) in some literary texts recommended for use in the 
junior secondary schools in Edo State. The paper argues that the presentation of 
such texts full of pure errors and other non-standard features (that may be 
accepted as Nigerianisms) puts the young learners in a dilemma in their language 
development. The paper then makes recommendations concerning the texts, the 
teachers, linguists and languages planners - that would help in salvaging the 
situation. 

Introduction 

The English language occupies a very unique status in Nigeria today. It serves as Nigeria’s official 

language and almost as national language in that it is the language of inter and intra-ethnic transaction in almost all 

spheres of our multi-ethnic society. Most importantly, the English language is pedagogically significant because it is 

the language of instruction from the upper primary level to the tertiary levels of education in Nigeria. The English 

language is therefore not only important as a subject of study and as a second language (L2), it is also significant for 

the study and acquisition of knowledge for the Nigerian educational system. This implies that the degree of 

proficiency in English directly bears on advancement in areas of life where language has impact, viz: education, 

science and technology as well as national and international communication in a world that is daily being constricted 

into a global village. If Nigeria is to have a chance of access into this world, then the presentation, teaching and 

learning of the English language must be in focus at all times. The National Policy on Education (NPE) has over the 

years designed programmes and policies for the teaching and learning of English in Nigeria aimed at facilitating 

communicative competence acquisition in the language. In spite of the programming and reprogramming of the 

NPE, a decline in the proficiency level of the English language in our educational system has been observed over the 

years. This decline is glaringly evidenced by the mass failure of students in examinations conducted by public 

examination bodies like the West African Examinations Council (WAEC) and more recently the National 

Examination Council (NECO). In a study on communicative competence acquisition in Senior Secondary Schools 

English, Mohammed (1995: 130 - 1*2) examines t/ie a/arming mass failure rate m fcngl'ish and” by extension other 

subject areas, t h i s  study seems to confirm Banjo’s (1989:4) report that poor performance in English directly bears 

on poor performance in other subjects. 

This alarming failure rate in English language has been blamed on many causes. Some hold the poor 

quality of teachers responsible. According to Browers (1995:90) “there are those teaching who should not be 

teaching”. The shortage of teachers well trained in the teaching of English language has allowed into the educational 

system those who have not acquired acceptable proficiency level in the subject as teachers. The Nigeria English 

Studies Association and the British Council have at various times organized teacher improvement programmes in an 

attempt to remedy this problem. 

The Nigerian Academic Forum Vol. I No. 2, November, 2001  



Stella O. Igene And Diri I. Teilanyo 

Others have blamed the problem on the (mis)interpretation of the intent of the syllabus resulting in the 

misrepresentation of materials for teaching and learning. The syllabus provided for communicative competence 

acquisition in English. Adejare (1995:154) observes that the concept of communicative competence for most 

teachers means teaching English to the total exclusion of grammar. However, “the basic language skills of 

comprehension, summary, lexis and structure and writing which are tested are underlined by a knowledge of 

grammar” (Adejare, 1995; 154-155). Even when materials are available, grammar is not emphasized. 

Yet another area of grave concern as Akere (1995) puts is it “the extent to which the variety and quality of 

English being learned and used in the school system can serve in achieving Nigeria’s educational goals and 

objectives”. Obviously this is a valid area of concern as the examination bodies e.g WAEC have at some times 

blamed poor quality of students’ performance on lack of “suitable teaching materials” in the educational system”. 

A combination of the various identified problems have no doubt contributed in one way or the other to the 

problem of language teaching in our secondary schools. This paper is however concerned mainly with the problem 

of quality of teaching materials. 

The primary focus in the assessment of the quality of materials has been the grammar text and its 

effectiveness in imparting language skills. To this end Adejare made a survey of the three textbook series in use in 

Nigerian secondary schools. He examines their content in relation to communicative competence acquisition. They 

are Longman’s Junior/Senior Secondary English Project,. Macmillan’s New Focus English, and NERDC’s 

Comprehensive English. 

The place of the literary text as study materials for the acquisition of communicative competence has not 

been given much attention. The literary text is significant for the teaching of skills in English because it presents 

language in context and situation. Thus the student has the opportunity of learning language in its natural 

environment. Earlier generations of language learners in Nigeria can testify to the effectiveness of literary texts in 

the acquisition of communicative skills. 

As Weaver (1979:5) puts it, if we want to improve their reading, comprehension, summary and writing, 

they must read. The questions however is what are students reading these days? A study of some literary texts 

provided for use at the secondary school level of education in Edo State shows that errors are presented as teaching 

models for students. The implications are that: 

(a) language learning at the foundation and formative stages of education is deficient; 

(b) this impedes academic performance not only in English but also in other subject areas; 

(c) the result of a & b above creates problems that are difficult to remedy at later stages of language education. 

Defining A Model 

Public examination bodies at secondary school levels in Nigeria are normed against the communicative competence 

of the native speaker. The West African Examination Council’s (WAEC) claim of being an international 

examination body may be responsible for this. National Examination Council (NECO) on the other hand may be 

trying to establish credibility as an authentic examination body and so would prefer standard British English (SBE) 

or English as mother tongue (EMT) 

English is a second language (ESL) in Nigeria. The reality of this statement is obvious in the character and 

nature of the English language in Nigeria. The reality as Bamgbose 1971 puts it is that there exist several varieties of 

Nigerian English with variously defined sociological subtypes. The problem has been how to delimit features of the 

different varieties and determine what to accept as standard or reject as non-standard for pedagogical purposes. This 

problem, according to Adejare (1995:173 - 174), leads to certain confusions: 

Both unacceptable and creative variations are treated as errors and are viewed with suspicion. Teachers are 

not sure what to teach and test and are usually suspicious of usage that don't find sponsorship in EMT. 

In the absence of a well defined model, linguists have recommended certain general criteria to serve as 

guide for pedagogical purposes. Bamgbose (1995:25 - 26) observes that Linguists agree that the variety of Nigerian 
English broadly associated with a certain level of education and with all its Nigerianisms - what Adejare (1995) 
would describe as the “educated variety” - should be taught to ESL learners. One may go further to add that for the 
units of language - viz: grammar/syntax, lexico- semantics, phonology and graphology - a test could be carried out 
to ensure that variations that keep the Nigerian variety within the spectrum of the English language are accepted and 
not dismissed as errors. 

It is against this background that this paper examines some of the literary texts used at the junior secondary 



level of education in Edo State. The aim is to draw the attention and heighten the consciousness of language 

educators to the likely problems that ESL learners could face if materials used for teaching them are not carefully 
assessed. 

Methodology 

Both for the purpose of delimitation of scope and for thoroughness, we have restricted ourselves to the 

analysis of literary texts used in the Junior Secondary School (JSS). This level is also significant in that it initiates 

children into more systematic study of literature and the awareness of literary texts as a major instrument for 

language acquisition and refinement. The texts are those recommended for use in Edo State public schools but it is 

believed that the discoveries would be replicated in most other states of the federation where similar texts are used. 

After a careful scrutiny, we have also decided to limit ourselves to texts that are not published by “notable” 

publishers, since texts from the “notable” publishing houses are largely free from the problems identified. The 

implication of this will be discussed later. Again, for texts that have “revised” or “new” editions, we have 

investigated the latter editions, since such editions are expected to have done away with errors often attributed to the 

“printer’s devil” in the earlier editions. Even then we have still ignored mistakes that many would still consider 

inadvertent. 

The specific texts analysed here are: 

(a) Benson Omonode, Shattered Dreams (a novelette) 

(b) Adenike Akinjobi, Rags to Riches (a play) 

(c) Lugard Omo-Emokpae. The Price of Principle (a novelette) 

(d) D. O. Odigie, Verdict of the Gods ( a play) 

(e) D. O. Odigie, This is not my Husband (a play) 

(f) Victor Qgueiiofor, As You Go to College (a novelette) 

Analysis 

An analysis such as we envisage would necessarily be according to the different levels of linguistic 

organization. The applicable levels here are graphology, grammar, lexico-semantics and discourse. We place 

emphasis on the first three. 

Graphology 

This involves the writing system. The sub-elements identified here are speaking and use of space in lexical 

items. The following spelling errors are identified. 

1. You must resolve the long standing quarrels: between your hands and your matchet.. [matchete] (Omonode, 

1999:13) 

2. ... you will be punished if found loafing, parabulating. [perambulating] (Omonode. 1999:291 

3. Give me water to bath, [bathe] (Odigie, 1992:2) 

4. “I thank God for this starling revelation”, [startling] (Omo-Emokpae, 1995:57) 

5. ... the roughish Agboka threw caution and good sense to the winds, [rougish] (Omo-Emokpae. 1998:71) 

6(a) I’ve being thinking... [been] 
(c) Really I’ve being trying. (Akinjobi, 1999:3,9) 
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Examples 1, 2 and 6 would be readily attributed to the author’s faulty pronunciation, here reflected in their 
spelling. For bathe several Nigeria have difficulty distinguishing this nominal form from its verbal variant bath. The 
confusion of the present participle being with the past participle been is common among Nigerian users of English 
both in speech and in writing. 

The question of separating elements in compound words constitutes a serious problem for learners of 
English. Part of the problem can be attributed to the inconsistency in standard English itself where the choice 

between the block form, the hyphenated form and the separate-entities forms is sometimes not governed by rules 
(Quirk et al, 1972:1019), and some cases have British and American variants. 

For the faulty separation of elements constituting compound words we cite the following examples. 
1. “My administration will make the comfort of the majority my watch word” [watchword] (Omonode, 

1999:81) 
2. ... I can’t be your girl friend either, [girlfriend] (Odigie, 1998:7) 

9(a) Joe can not hide his evil acts again, [cannot] (Odigie, 1997:1 1) 

(b) Thus, Joe can not see anything good in you again, (Odigie, 1997:13) 

6 .... owing to some economic down turn, [downturn] (Omo-Emopkae, 1998:31) 

7 Under world men again, [underworld] (Omo-Emokpae, 1998:60) 

In the above cases, the tendency has been to separate the “stem” elements in compounds that are normally 

written as single graphic entities. 

Grammar 

In this area, the errors identified belong to different grammatical features - the verb phrase, the noun phrase, 

clause structure, prepositional usage and word classes. 

The Verb Phrase 

The problems here belong to the verbal systems of tense, aspect and mood, as well as concord. We find the 

following instances: 

12 “Our elders said that a dog that is about to get lost in the bush no longer listens to his master's voice”, [say] 

(Oomonode. 1999:3) 

13 “How could she be a wife to a loafer... whose business in life is to eat, drunk and loaf?” [was] (Omonode, 

1999:7-8) 

14 But you have made yourself a laughing stock of the Boborokus as you - continued to be shepherd by 

ogororo. [have/shepherded] (Omonode, 1999:13) 

15 “You see, it’s the stubborn flies that followed the corpse into the grave. And it is the deaf ear that got 

chopped off with the neck, [follow/gets]] (Omonode, 1999:85) 

16 As both Igho and his Uncle shy away from opening the envelope, Efosa and Uclie walked in 

jubilantly, [shied] (Omonode, 1999:100) 

17 (Agbonso leave and as she comes back], [leaves] (Odigie, 1998:7) 

18 Since you left, your son knows no peace, [has known] (Odigie, 1998:15) 

19 (Jacinta went in and brought a bottle of coke and a tumbler), [goes/brings] (Odigie, 1997:6; see also 
8) 

20 I wish you be more now and forever, [would be] (Odigie, 1997:7) 

21 I have never lust after any other woman, [lusted] (Odigie, 1997:18); see also 9, 1 1, 37). 
22 After that scene, Tunji wondered whether or not lyare have been conscious ... [had] (Omo-Emokpae, 

1998:13; see also “board”, 41; “air”, 48; “show”, 49) 
23 That was how he did not only secured a job., [he not only secured he did not only secure] (Omo- 

Emokpae, 1998:6). 

24 Sometimes, you see, frustration pushed one to take desperate decisions, [pushes] (Omo-Emopkae, 

1998:40) 

25 Men see the light but turn to darkness. The darkness short out light, [shuts] (Odigie, 1998:62). 
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26 Thus, the saying of the elders that God drive flies for animals without tails... [drives] (Omonode, 
1999:14) 
The problems in 14, 16, 18, 20, 21 and 22 are obvious and may require no explanation. In 12 and 15, it is the 

simple present that is required since the sentences express proverbs which generally have timeless relevance or 

express eternal truths. Similarly, 24 demands the simple present to indicate the all- time validity expressed. The case 
in 13 is that of sequence of tenses. For 17 and 19, the utterances are actually stage directions which normally take 
the “historic present” besides the fact that 17 violates a simple concord rule whichever way it is viewed. No. 23 
presents a case of the “double past” which is an instance of hypercorrection that is very much recognized as a 
feature of African and other non-native “Englishes” (Banjo, 1995:218). In 24 it is a simple case of subject-verb 
concord violation.. 

The Noun Phrase 

The problems we identify in the NP are in articles, premodification, number and case. There are obvious cases 

where the (indefinite) article is conspicuously omitted: 

27 .. he has oblong and diagonal head. (Omonode, 1999:47) 

28 ...you will b in position to interact better...(Omonode, 199982) 

29 Have mercy on motherless child. (Odigie, 1998:1) 

30 That’s revealing secret. (Odigie, 1997:13) 

31 ... they had come to the end of era... (Omo-Emopkae, 1995:48). 

32 . ... there’s lot to do tomorrow. (Akinjobi, 1999:8) 

These cases required the indefinite article (a) because the noun heads are singular count nouns and are in 

the unique circumstances where the article may be omitted (Longe and Ofuani, 1996:53). Omission of articles 

(definite and indefinite) has been recognised to be a common feature of African English (Kirk-Greene, 1971:13, 

Jibril, 1982:78-133; Bakamba, 1983:80; Schmied, 1991:71) a feature of transference from the speaker’s native 

languages most of which “do not have overt articles” (Bookamba, 1983:81). 

There are also some cases of a redundant indefinite article: 

33 There was a commotion. (Omonode, 1996:6) 

34 This was followed by an equally hot ogbono soup... (Omonode, 1999:31) 

35 You must be a deaf. (Omonode, 1999:54) 

In 33, the article is not required, “commotion” being a non-count noun. So also, 34 does not indicate a 

context in which “soup” may be made a count noun for the specification of a type of variety of soup. In 35, 

the author must be making a false analogy with the genetic use of an adjective as head of an NP which 

would normally require the definite article, “the deaf’. Certainly, the indefinite an is ungrammatical. Another 

case is: 

36. ... her elegant legs were neatly tucked in an Italian shoes. (Omonode, 1999:39) where 

an needs to be replaced by “ a pair of...” 

The deviations in Number marking appear as follows: 

37. At a tender age of fifteen, Odiri was among the children selected to be trained by the Missionary. 

[Missionaries] (Omonode, 1999:14) 

38. Except by initiation no fresh student comes to term with his environment. (Omonode, 1999:27) 

39. He had also won laurels and brought honours to his College in schools’ debates, quiz and essay competitions. 

(Omonode, 1999:50) 

40. After travelling about ten kilometres distance ... (Omonode, 1999:78) 

41. My good father-in-laws. (Odigie, 1998:31) 

42. Joe has another women.. (Odigie, 1997:10) 

43. Manager’s Life at stake. (Omo-Emokpae, 1998:60) 

Number is an area of significant difficulty among African learners of English because of the differences 

between the target language and the local languages in this grammatical system. The problems in 37, 38 and 42 

require no explanation. Number 42 presents the problem of pluralizing compound nouns with more than one 

nominal element. Generally it is the most important element that takes the plural 
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marker (Quick el al. 1972: 174-175). In this case that element is father rather than law. In 39, 4 and 42 we are 
confronted with the problem of genitive marking. In 39 and 40 the genitive -s’ is redundant, school and kilometre 
being better taken as nominal adjectives. In 42 we have yet another case of hypercorrection where there is a 
combination of both singular and plural genitive, where it should be singular Manager’s since the story on this 
headline talks about a single “General Manager”. 

A few problems also obtain in the area of pronoun reference: 
44 Good Lord, cast out the thoughts of joining the Club - A-m-e-n; cast it out, cast it out, cast out. Amen. 

(Omonode, 1999:78). 
45 Igho, Edosa and Uche were busy hugging themselves. (Omonode, 1999:86) 

Eyamba G. Bokamba (1983:79) has attributed such problems to interference from the mother tongue. The use of 

themselves in place of each other” or “One another” has also be cited as an instance of “educated Nigerian English”. 

Just like the non-discriminating use of “ourselves” (Adekunle, 1979:33 ) 

Other problems may be classified generally under clause structure: 

46. As they discuss , little Joe returns...(Odigie, 1997:30) 

47. One day the girls received a letter from the Star Development Corporation inform that ... (Omo- Emokpae, 

1998:31) 

48. The aroma of the drink made him to salivate. (Omonode, 1999:5) 

49. What is required is have a little scuffle the previous night.. (Omonode, 1999:61) 

50. “how could she be a wife to a loafer, a drinkard, an indolent whose business in life.. “ (Omonode, 1999:7) 

51. “So he was right, isn’t it? Asked DrOkpemu rhetorically. (Omonode, 1999:95) 

52. She left better as my father. (Omonode, 1999:87) 

In 46 and 47, it is a case of transitivity where verbs that are obligatorily transitive in standard British English 

are used intransitively. Numbers 48 and 49 present the case of deviant verb complementation of infinitives cited by 

Schmied (1991:69). 50 is a case of category rule violation where the adjective form is used in a nominal slot. 51 

exemplifies the tendency to adopt invariant forms for question tags that has been recognised in Nigerian (and 

African) English (Schmied 1999:74-74:50), 52 presents the tendency to “Simplify comparatice constructions” 

(Schmied 1999:76) where (a part of) the comparative expression is omitted (also Bokamba, 1983:85:86). 

Other syntactic abnormalities include the following: 

53. Osazee like his nephew so much that he should be named Babatunji. [... that he named him Babatunji (Omo-

Emokpae, 1998:5) 

54. ... Tunji was rewarded for his past meritorious services by appointing him a member of the Board [a dangling 

participial phrase: “by being appointed a member ...”] (Omo-Emopkae, 1998:76) 

55. Lord, how can I wrest my husband from the hands of this thief of a husband? [syntactic ambiguity: “... this 

husband snatcher”] (Odigie, 1997:11,37) 

Prepositions 

Prepositions constitute another problem area. Kujore (1985:97-99) and Schmied (1991:67-68) have noted 

cases of omission, substitution and addition as characterizing prepositional use in African English. For omission we 

find the following: 

56. Elaborate burial arrangements had therefore been made by .. the Associations she belonged - and indeed... 

(to) Omonode, 1999:5) 

57. In fact she went too far for me to contend - (with) Odigie, 1997:20) For wrong substitution we find: 

58. Today... man is afflicted by all sorts of diseases, (with) (Omonode, 1999:51) 

59. ... Tunji was reinstated on his job [in] (Omo-Emokpae, 1998:76) 
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Punctuation 

Punctuation can pose serious problems to writers of English. The case we find are essentially those of 
omission. 

60. But Tony Okpodu, like the proverbial fowl that is used to sleeping on the roof top - was still busy gisting. 
(Omonodc, 1999:44) 

61. That would only give Mr. Akpoka, Tunji’s sworn foe an opportunity to humiliate her husband further. (Omo-
Emokpae, 1998:66) 

62. For your information - I am settled and since I am not a flirt - I can’t be your girl friend. (Odigie. 1997:7) 
63. 1 think we should go to bed early - there’s lot to do tomorrow. (Akinjobi, 1999:8) 

64. Its too long a story. (Odigie, 1998:18) 
65. Lets support the Odionwere, (Odigie, 1998:50) 
66. Good evening my in-laws. (Odigie, 1998:36) 
67. Where are they - father? (Odogie, 1998:63) 
68. No - Baba. (Akinjobi, 1999:28) 
69. Thank you - Baba. (Akinjobi, 1999:29) 

70. Good - my pickin. (Odigie, 1997:16) 
The first two cases involved intrusive elements and non-restrictive apposition that require correlative 

commas. In 64 and 65, the contractions require apostrophes. Numbers 66 to 70 involve vocatives which need 
marking off with commas. 

Lexico-Semantics 

There are different problems in vocabulary and meaning revealed in our texts. 

Omonode’s novellete presents the problem of un-English words. In the second edition the problem has 
been largely catered for through the provision of a glossary (102-03), footnotes and intra- textual parathentical 
translations. Nevertheless, quite a few cases remain unglossed and, except for the italicization, have little or no 
contextual clues or cushioning to unravel their meanings: 
71. This swing-like movement earned him the nicknames of legheghe... (Omonode, 1999:1) 
72. ... his favourite song of ogogoro biko, ogogoro migwoo. (Omonode, 1994:4,5) 

73. He started to sing for himself: Tubu tubu medicine, kara kara medicine, onye no she ba nuwe. (Omonode, 

1999:47) 

Another set of problems belong to faulty (non-standard). English diction: 

74 No okro stem no matter its size ever grows beyond the height of the owner, [height/length] (Omonode, 

1999:10) 

75 But Tony Okpoodu.. was still busy gisting. (Omonode, 1994:44) 

76 These who followed Ogbomo to the marriage ceremony, [accompanied] (Odigie, 1998:14) 

77 1 have some minerals in the house, [soft drinks] (Odigie, 1997:6) 

78 He can’t maintain you. [provided for] (Odigie, 1997:8) 

79 You can occasionally make fun with one or two girls outside, [have affairs with/make love to] (Odigie, 

1997:21) 

80 One of the two other warders chirped in as the policemen made their exit, “so you na embezzler, abi? 

[quipped/interpolated/cut in] (Omo-Emokpae, 1995:2; also 48) 

81 .. Kehinde' too, was appreciative of Tunji’s considerateness to her [concern/consideration for], (Omo-

Emokpae, 1995:43) 

Excerpts 76 to 80 are clear Nigerianisms (Jowitt, 1991:180) 

The other cases belong squarely to the concept of malapropism. 

82 “she has fallen me”, Ogadie screamed... [felled] (Omonode, 1999:9; also 10,11) 

83 Okpodu doubled his space trying desperately to see him and deliver the note, [pace; catch up with] 

(Omonode, 1999:49) 
84 1 know you will soon believe him and venge your anger on me. [vent] (Odigie,) 
85 1 cried, pleaded with my father, but he would not bulge, (budge) (Odigie, 1998:19) 
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86 Tunji took a desultory stock of the cell, [cursory look at] (Odigie, 1997:3) 
87 Common girls, there is only one place we can find out., [come on] (Omo-Emokpae, 1995:29) 

Idioms 
One basic characteristic of idioms is that they have fixed lexical and grammatical forms, forms that are not 

subject to manipulation (Longe and Ofuani, 115-116). But nativization or modification of English idioms has been a 
feature of the English used by (non-native) learners (Kujore, 1985-96; Schmied, 1991:87-88) These are obvious in 
the following: 

88 So, he must - hay while the sun shined. (Omo-Emokpa, 1995:70) 

89 I'm sorry, I went for shopping. (Akinjobi, 1999: 14 - 15) 

90 ... those who saw me through the thick and thin. (Omonode, 1999:81) 

Discussion 

The above analysis has revealed different problems that are presented before the primary consumers of 

these texts, the young students. Of these problems there are cases which are purely errors that cannot be explained 

away by any means - such as spelling, tense, and aspect, modality, concord and other grammatical errors as well as 

incorrect punctuation and lexis. These are reflections either of incompetence or carelessness on the part of the 

authors and publishers. On these we can only advise that literary texts be given to specialist scholars on English 

linguistics for evaluation before being recommended for use in schools . Authors, particularly those writing for this 

level, indeed for all other levels, would either take the necessary pains to reduce the number of errors in their works 

to the barest minimum or be denied having their works recommended for pedagogical purposes. Governments 

should also consider texts from reputable publishers who are likely to subject tlreir manuscripts to more rigorous 

editing and proofreading before final publication. 

But the other case is that of the Nigerianisms reflected. Since these - be they grammatical, lexical, semantic 

or idiomatic - are now being considered as constituting standard or educated Nigerian English rather than as mere 

errors, there is the need for a specific stand on the model to be adopted for pedagogical purposes. Indeed, Ayo Banjo 

(1995:230) has already advocated the codification with these Nigerianisms in their daily linguistic interaction, even 

from their (English-language) teachers and other models in the wider society. The Nigerian dilemma is that while 

such Nigerianisms are getting increasingly recognized and difficult to eliminate, the examination bodies refuse to 

accept them. 

Our suggestions are as follows: 

1. More concerted efforts should be made to codify Nigerian English in book form - grammar books, as well as 

general and pronunciation dictionaries, taking a cue from the texts already published. Such texts should 

then be presented to the examination bodies and their examiners so that they may accept such features as 

standard rather than mark them as errors to be penalized. 

2. Until this is done, texts (particularly literary texts) employing such Nigerianisms should not be 

recommended for use by students at the formative years of language education. They could, however, be 

used at the higher levels where the students are capable of distinguishing between the localized features and 

the internationally standard ones, appreciating the localized forms in terms of style and linguistic realism. 

Even then, the Nigerianisms may be put in quotation marks to indicate their markedness. 

3. English language teachers should be trained - not just during their basic training period in school but also 

through in-service courses - on identifying such Nigerianisms and their limitation in local and international 

linguistic intercourse. 

Conclusion 
In this paper we have underlined the crucial place of literary texts in language education and the 

instrumental role of language in a child’s overall educational career. We have also reviewed the issues 
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involved in the pedagogy of English confronting the users, particularly in the Nigerian school system. We have then 
analysed certain literary texts recommended for use in public schools and identified different deviations at the 
different levels of linguistic organisation. We have discovered that while certain infelicities are purely excusable 
errors, other are features of “popular”, “standard” or “educated” Nigerian English which have attained some level of 

local acceptability. We have argued that these latter cases present a crisis to the learner, a crisis that has the potential 
of linguistically and academically incapacitating the adolescent learners. 

The test are those recommended in public junior secondary schools in Edo State. But the probability is high 
that the features are replicated in texts used in other states. But this is a study that others should duplicate in other 
states of the federation with a view to corroborating or negating the findings made here. Based on our findings we 
have made recommendations pertaining to the texts, publishers, language planners and Nigerian linguists on the 

English language. 
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